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STATUTORY REQUIREMENTS 


This section describes the laws and rules that apply to BMEPs in relevant part as follows: 


22-23-4. Department; powers; duties. (2004) 


A. The department shall issue rules for the development and implementation of bilingual multicultural education 
programs. 


B. The department shall administer and enforce the provisions of the Bilingual Multicultural Education Act [22-23-1 NMSA 
1978]. 


C. The department shall assist school boards in developing and evaluating bilingual multicultural education programs. 


D. In the development, implementation and administration of the bilingual multicultural education programs, the 
department shall give preference to New Mexico residents who have received specialized training in bilingual education 
when hiring personnel. 


22-23-5. Bilingual multicultural education program plan; evaluation. (2004) 


A. The school board may prepare and submit to the department a bilingual multicultural education program plan in 
accordance with rules issued by the department. 


B. At regular intervals, the school board and a parent advisory committee from the district shall review the goals and 
priorities of the plan and make appropriate recommendations to the department. 


C. Bilingual multicultural education programs shall be located in the district and delivered as part of the regular academic 
program. Involvement of students in a bilingual multicultural education program shall not have the effect of segregating 
students by ethnic group, color or national origin. 


D. Each district shall maintain academic achievement and language proficiency data and update the data annually to 
evaluate bilingual multicultural education program effectiveness and use of funds. The department shall annually compile 
and report this data to the appropriate interim legislative committee. 


NOTE: Due to the unprecedented circumstances brought on by the COVID-19 pandemic and the closure of schools, the US 
Department of Education has granted the New Mexico Public Education Department (PED) a waiver to bypass assessment 
and accountability requirements under the Elementary and Secondary Education Act of 1965 (ESEA), as amended by the 
Every Student Succeeds Act (ESSA). Thus, the student achievement data within this report was not collected during school 
year 2019-2020. Student data from 2018-2019 has been repeated. 
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INTRODUCTION 


The Language and Culture Division (LCD) provides accountability with support to districts? that serve students participating 
in BMEPs so that all participating students achieve the program goals as outlined by New Mexico statute and 
administrative code, these are: 1) students become bilingual and biliterate in English and a second language, and 2) 
students meet all academic content standards and benchmarks in all subject areas. The purpose of the Bilingual 
Multicultural Education Annual Report is to comply with state statute and inform stakeholders regarding the state’s 
BMEPs. The LCD actively works to streamline and provide data that can be used in meaningful and purposeful ways. To 
that aim, the report focuses on the four key areas listed below. 


1. Reports data collected on district, school, and student participation; 

2. Reports data collected regarding language proficiency in order to assess progress on the first goal of 
BMEPs for students to become bilingual and biliterate; 

3. Reports achievement data based on the Istation, Partnership for Assessment of Readiness for College and 
Careers (PARCC) tests, the Transition Assessment in Math and English Language Arts (TAMELA), and on 
the New Mexico Standards Based Assessment (SBA) for relevant subgroups, to assess progress on the 
second goal of BMEPs for students to meet all academic content standards; and 

4. Evaluates and determines program effectiveness and use of funds for BMEPs. 


The following report provides data for the 2019-2020 school year (SY), including some longitudinal data for comparison 
over time. Not all data is uniform, and where this may factor into the interpretation of data results, it is noted. Due to the 
unprecedented circumstances brought on by the COVID-19 pandemic and the closure of schools, the US Department of 
Education has granted the New Mexico Public Education Department (PED) a waiver to bypass assessment and 
accountability requirements under the Elementary and Secondary Education Act of 1965 (ESEA), as amended by the Every 
Student Succeeds Act (ESSA). Thus, the student achievement data within this report was not collected during school year 
2019-2020. Student data from 2018-2019 has been repeated. 


2 District refers to local education agencies and state authorized charter schools. There are 89 school districts and 51 State Charters in NM. 
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DETAILED REPORT 


State Map of Bilingual Multicultural Education Programs and Title Ill Sub-grantees by District 2019-2020 


The map illustrates, by language, district participation in the state’s BMEPs and districts that are recipients of the Title Ill 
Subgrant.? In the 2019-2020 SY, 55% percent of school districts and 26% of State Charters in New Mexico implemented 


state-funded BMEPs. 


Bilingual Multicultural Education Programs 
And 
Title IIl Sub-Grantees by NM School Districts 


[EG BME? and Title tl Subgrant (Native American Languages anc Spanish Language) 
[EG BME? and Title ill Subgrant (Native American Languages) 
[EG] BME? and Titie il Subgrant (Spanish Language) 


Prepared for- NM Public Education Department 
Sources: NM Department of Information Technology; 
US Census Bureau (geometry) 

Date: September 22, 2021 


INFORMATION 
TECHNOLOGY 


3 For more information on the Title III Subgrant please visit: https://webnew.ped.state.nm.us/. Click on Offices/Programs then Language 


and Culture to locate information under Title III Supplemental Funding. 
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District and School Participation in BMEPs 


There are a total of 530 state-funded BMEPs within 429 schools across the state. Many schools offer more than one model 
to best meet the needs of its BMEP students. Figure 1 below, illustrates the total number of BMEPs by model. For a full 
list of BMEPs by district and charter school please see Appendix F. 


FIGURE 1: PERCENTAGE OF BMEPS BY MODEL, 
2019-2020 


Enrichment 9% 


Dual Language 23% 


Transitional 17% 


Heritage 44% 


SOURCE: Student Teacher Accountability Reporting System (STARS), 80th Day, 2019-2020 
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Table 1 below, reflects that in school year (SY) 2019-2020, the number of schools participating in BMEPs increased by 9 
and the total number of districts and state charter schools with BMEPs only increased by two. Increased monitoring and 
improved technical assistance has provided much-needed clarification regarding program eligibility requirements that 
must be met in order for funding to be made available. Reasons for the increase in schools include: student demographic 
changes, change in parents’ desires for their children to participate in programs, and quality of programming offered. 


Table 1. District/School Participation in BMEPs SY 2015-2016 to SY 2019-2020 


NM Schools 
Total # of | Total # of Districts and State Charter Total # of | Total # of Schools 
Districts Schools with BMEPs SGn@olsee with BMEPs 


js¥ist6 [ao | [ses 465 (54%) 

[sy16-17_ [89 

SeeeeS ReS 

jsyis-19 |89_ oor (7%) 88 420(50%) 
89 


SY 19-20 62** (70%) | [ses | 429 (50%) 


SOURCE: Student Teacher Accountability Reporting System (STARS), 80th Day, 2019-2020 


*The total number includes 49 districts and 11 state charter schools. 

** The total number includes 49 districts and 13 state charter schools. 

***Total number of schools includes all public schools, state and district authorized charter schools, and state-supported 
schools. For SY 18-19 and 19-20 the number does not include state-supported schools. However, SY 19-20 includes pre-K 
only schools. 
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Student Participation in BMEPs 

BMEPs in New Mexico public schools are committed to providing quality services to a diverse student population from 
different ethnic and cultural backgrounds. The total number of students participating in New Mexico BMEPs in the SY 
2019-2020 is 46,606 and represents 15 percent of the student population in New Mexico’s public schools. 


Student Participation in BMEPs by Ethnicity 


The table below illustrates the number of students participating in BMEPs for the last five years. 


Table 2. Student Participation in BMEPs by Ethnicity SY 2015-2015 to SY 2019-2020 


Year Total # of | Total # of Hispanic Students | Total # of Native | Other Students 
Students American Students 
In BMEPs Not in BMEPs | In BMEPs } Not in | In BMEPs | Not in 
BMEPs BMEPs 


SOURCE: STARS, 80th Day, SY 2019-2020, BEP and Student Snapshot Queries 


Hispanic and/or Latino students comprise 62 percent (198,968) of the total 320,581 student population attending the New 
Mexico public schools. Furthermore, Hispanic students comprised the largest ethnic group participating in BMEPs—with 
36,030 students, or 77 percent of all students in the program. 


Native American students accounted for 10 percent (32,503) of the total population attending New Mexico’s public 
schools. They comprised 16 percent of the students in BMEPs. In 2019-2020, the number of Other Students (including 
Caucasian, African American, and/or Asian students) represented 7 percent of students participating in BMEPs. 
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Student Participation in BMEPs by English Language Proficiency 

In the SY 2019-2020, 38 percent of all ELs participated in BMEPs. In comparing 2019-2020 to the previous year, the 
participation of EL students in BMEPs increased by 457 students, whereas the total number of ELs in the state increased 
by 915 students. 


Table 3. Student Participation in BMEPs English Language Proficiency SY 2015-2016 to SY 2019-2020 


Total # of | Total Number of ELs 
Students 


InBMEPs | Total ELs ELs in BMEPs 


SOURCE: STARS, 80th Day, 2018-2019, BEP and ELL Queries. 


Participation in Spanish Language BMEPs 

BMEPs in New Mexico continue to provide instruction in several languages. According to Table 4 below, the total number 
of Spanish bilingual programs increased, when compared to the previous year. Continued monitoring and improved 
technical assistance has provided much-needed clarification regarding the state-adopted Spanish Language Arts (SLA) 
standards and the BMEP models that best meet the needs of students in a school community. The total number of Native 
American language programs increased as well. 42 schools offered both Spanish and Native American language programs 
and one school offered a bilingual program in American Sign Language (ASL). 


Table 4. District/School Participation by Languages Taught SY 2015-2016 to SY 2019-2020 


Year # and (%) of |# and (%) of |# and (%) of | # and (%) of Native 
Districts and | Schools with | Spanish/English American/ English 
State Charter | BMEPs Programs Programs 
Schools with 
BMEPs 


23) 
Sy 19-20 62 (70) 429 (50) 425* (80) 104* (20) 


SOURCE: STARS, 80th Day, 2019-2020 


*Number and (%) of Schools with Spanish/English and Native American/English programs. Some schools have both Spanish 
and Native American language programs. 
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Native American Language Programs 

Of the eight Native American languages spoken in New Mexico, seven were taught in public schools. The only Native 
American language of New Mexico that was not taught in public schools was Mescalero Apache. The Diné language had 
the highest number of Native American students enrolled, and the Tiwa language enrolled the smallest number of 
students. The total number of students participating in Native American language programs increased when compared 
to the previous year. Table 5 details these figures. 


Language zt Number of Students Enrolled 
Year Diné ) Tewa 
(Navajo) 


ES A 


EES EC 
fase [se fas so _—faea_[ 


8-19 4,784 


rasa [sea [2x0 [se [ast [aa [os [ose 


SOURCE: *STARS 80th Day (data in previous years taken out of district self-reported SharePoint Instructional Plans) 
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Language Outcomes for BMEP Students 

Per New Mexico’s Bilingual Multicultural Education Act, and given the first statutory goal for BMEPs—that students 
become bilingual and biliterate—the PED via the LCD collates district-collected data on language proficiency for students 
participating in BMEPs. This data is used by the PED to evaluate BMEP effectiveness and use of funds. See Table 6 below. 


NE-Je)(-Non 
Measuring Progress of BMEP Goals 


Goal 1: Students become bilingual and biliterate in English and a second language 


DEW) 


(@(o) | {=Yein=ve| 


Language proficiency in the home or heritage language 


English language proficiency | 


To evaluate student performance in language proficiency in both English and the second language, various data are 
collected by school districts and reported to the LCD. The following subsections provide information regarding BMEP Goal 
1. Students in BMEPs must be assessed for proficiency in the English language, which applies only to ELs, and in the home 
or heritage language (second language) until they reach proficiency. 


The students who were assessed in the home or heritage language of the BMEP include the following groups: 


e ELs 
e Reclassified Fluent English Proficient (RFEP) 
e Initially Fluent English Proficient (IFEP) students 


To determine growth patterns within the language proficiency categories for a particular district, previous Bilingual 
Multicultural Education Annual Reports; they can be accessed at the LCD website found at: 


https://webnew.ped.state.nm.us/bureaus/languageandculture/bilingual-multicultural-education-programs- 


bmeps/resources/. 
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English Language Proficiency 


New Mexico is amember of the World-Class Instructional Design and Assessment (WIDA) Consortium since 2009 and first 
administered the English language proficiency test ACCESS for ELLs® in 2009-2010. New Mexico administers the ACCESS 
for ELLs© to all identified ELs in compliance with the ESEA, as amended, which mandates that all ELs in public schools be 
tested annually to assess their progress in acquiring English language proficiency. The ACCESS for ELLs® measures 
students’ English language proficiency at six different levels: Entering, Emerging, Developing, Expanding, Bridging, and 
Reaching. 


Table 7 below, details English language proficiency performance for ELs in BMEPs for the SYs 2017-2018 and 2018-2019, 
based on ACCESS for ELLs® results. In the 2018-2019 school year, the majority (43 percent) of ELs in state-funded BMEPs 
are scoring at the Developing (3) level, with 23 percent scoring at the Expanding (4), and three (3) percent at the Bridging 
(5) and Reaching (6) levels combined. 


English language proficiency performance for ELs in BMEPs for the SYs 2017-2018 and 2018-2019 


Year # of Entering Emerging Developing Expanding Bridging Reaching 
ELs Level 1 Level 2 Level 3 Level 4 Level 5 Level 6 
Tested ; ; ; ; j ; 
ELs ELs in ELs ELs in ELs ELs in ELs ELs in ELs ELs in ELs ELs in BMEP 
non BMEP non BMEP non BMEP non BMEP non BMEP non 
BMEP BMEP BMEP BMEP BMEP BMEP 
SY 17- | 48,278 10% 16% 20% 20% 45% 41% 22% 20% 3% 3% 0% 0% 
18 
SY 50,158 13% 11% 20% 20% 41% 43% 23% 23% 4% 3% 0% 0% 
18-19 


SOURCE: ACCESS for ELLs©, 2018-2019. Administered January-March of each year. STARS, BEP Query, 80th Day, 2018- 
2019. Note: Alternate ACCESS for ELLs© student data is not included. 


Chart 1 below, illustrates slight change over the past year in ELs served in state-funded BMEPs. The ACCESS for ELLs® data 
reported in Table 7 reflects results after the assessment underwent a standards setting. The results from the 2017 
administration of the assessment are regarded as baseline data. 


Chart 1 
One-Year comparison of English Language Proficiency for ELs in BMEP 


Levels 5&6 


Level 1 Level 2 Level 3 Level 4 


™ 2017-2018 ™ 2018-2019 
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Spanish Language Proficiency 

Spanish language proficiency data was submitted by 47 districts and 6 state charter schools, implementing English — 
Spanish BMEPs in 2018-2019. A total of 34,845 students were assessed for Spanish language proficiency using one of the 
following language proficiency assessments: Woodcock-Mufioz Language Survey (Woodcock), Language Assessment 
Scales (LAS), the Individualized Proficiency Test (IPT), or Avant STAMP. 


The total number of students tested and reported for Spanish language proficiency in 2018-2019 increased by 9,881 from 
the previous year. According to Table 8, 46 percent of students assessed in 2018-2019 were Non-Spanish Proficient (NSP) 
and 36 percent were Limited-Spanish Proficient (LSP). While the percentage of students who performed at the NSP level 
increased by 5 percent, those assessed at the LSP level increased by 2 percent from the 2017-2018 school year. Those 
students assessed at the Fluent Spanish Proficient (FSP) level was at 18 percent, which is lower than in 2017-2018 


Table 8. Statewide Range of BMEP-Student Spanish Proficiency SY 2014-2015 to SY 2018-2019 


School Year | # of Spanish Language Proficient Students 
Assessed — - — — 
BMEP # and (%) of Non-Proficiency in | #and (%) of Limited Proficiency | # and (%) of Proficient or 
Students | Spanish in Spanish Advanced in Spanish 
SY 14-15 31,676 13,328—(42) 11,348—(36) 7,000—(22) 
13,257—(40) 7,377—(22) 
Seen) ,663— 
) 


; ( 3 
12,684—(38) 4 
, 1) 4 


SY 18-19 34,845 16,143 (46) 12,655 (36) 6,047 (18) 


SOURCE: Spanish language proficiency data reported to LCD by districts. Student who are proficient in Spanish, no longer 
take the Spanish language proficiency assessment. 
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Chart 2 below, illustrates little change over the past five years in BMEP students’ Spanish proficiency levels between Non- 
Proficient and Limited-Proficient categories. In SY 2018-2019 however, 9,881 more students were reported as being 
assessed than in the previous school year. For Spanish language proficiency data—reported by each district, charter 
school, and state-chartered schools in 2018—2019—refer to Appendices A-C. 


Chart 2 
Five-Year Comparison of Spanish Language Proficiency 


Non-Proficient Limited Proficient Proficienct or Advanced 


@ 2014-2015 2015-2016 2016-2017 ™2017-2018 m™2018-2019 
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Native American Language Proficiency 

Students from Native American communities, who participate in BMEPs, are assessed for proficiency through formative 
assessments developed by each tribe or Native American community leaders and educators. The languages, for which 
data was submitted are Jicarilla Apache, Keres, Navajo (Diné), Tiwa, Tewa, Towa, and Zuni. Table 9 lists the range of Native 
language proficiency for students across the state for the past five years. 


Table 9. Statewide Range of Native American Students’ Language Proficiency SY 204-2015 to SY 2018-2019 


School Year # of Native American Students | Native American Language Proficiency 
Reported 
# of Non | % # of Limited | % # Fluent 
Proficient Proficient Proficient 


imi of 

SY 2014-2015 
SY 2015-2016 
sy2016-2017 || 7446 | |e | 058 | 8 | ad 
SY 2017-2018 


SOURCE: Native language proficiency data reported to LCD by districts. 


ese] 


Note: For SYs 2013-14 and 2015-16, one district did not submit data. For SY 2018-2019 four districts did not report data. 


The number of students tested and reported for Native American language proficiency in 2018-2019 decreased by 12 
percent (or 660 students) when compared to the previous year. Additionally, there was some variance in test results from 
2017-2018 to 2018-2019. The percent of students who performed at the Non-Proficient level decreased by five percent 
and the Limited-Proficient level increased by five percent. The percent of students with performance at the 
Proficient/Advanced level remained the same at five percent. The data demonstrates progress in increasing Native 
American language proficiency. However, since data was not submitted by all districts and the number of students 
fluctuates, direct comparisons may not be appropriate and must be interpreted with care. 


Chart 3 visually depicts the percentage of students scoring at each level of proficiency for the last five years for which data 
was submitted by districts. For Native language proficiency data reported by each district, charter schools, and state- 
chartered schools in 2018-2019, refer to Appendix D. 


Chart 3 
Five-Year Comparison of Native Language Proficiency 


Non-Proficienct Limited Proficient Proficient or Advanced 


2014-2015 2015-2016 2016-2017 ™2017-2018 2018-2019 
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Proficiency in Other Languages 


In addition to Spanish and Native American Languages, there is an American Sign Language (ASL) and English BMEP in 
which students from the deaf community may participate. The Albuquerque Sign Language Academy in Albuquerque is a 
Charter authorized by the state and employs a dual language model. The data for SY 2016-2017 and SY 2017-2018 reported 
to the LCD for the ASL Receptive test is below in Table 10. The data for 2017-2018 reflects an expected pattern of 
movement toward proficiency. Additionally, the number of students reported has decreased which may be due to the 
requirement to no longer assess students in the home or heritage language of the program once they have reached 
proficiency. 


Table 10. Statewide Range of American Sign Language Proficiency SY 2016-2017and SY 2017-2018 


School Year 


% of Non Proficient % of Limited Proficient 


Baa SS eee See Ss 
asi 


| 23 


% of Fluent Proficient | 


46 


SY 2016-2017 
SY 2017-2018 <5 and >95 
SOURCE: ASL language proficiency data reported to LCD by districts. 


NOTE: Where the number of students in individual cells was too small to report, cells were merged to further comply with 
FERPA. 


Academic Achievement for BMEP Students 

Per New Mexico’s Bilingual Multicultural Education Act, and given the second statutory goal for BMEPs—that students 
meet all content standards in all areas— the PED via the LCD and Accountability Bureau analyses district-collected data 
regarding the academic achievement data of students participating in BMEPs. This data is used by the PED to evaluate 
BMEP effectiveness and use of funds and to inform how to best provide relevant and timely technical assistance and 
support across the state. See Table 11 below. 


Table 11. Measuring Progress of BMEP Goals 


Data Collected 


Istation Indicator of Progress (ISIP) early reading and ISIP lectura temprana 
Transition Assessment in Math and English Language Arts (TAMELA) 
Partnership for Assessment of Readiness for College and Careers (PARCC) 
New Mexico Alternate Performance Assessment (NMAPA) 

NM Standards Based Assessment (SBA) Reading 

NM SBA Science 


The following subsections detail the main components used to evaluate the effectiveness of BMEPs’ academic outcomes 
and effective use of funds generated by BMEPs. 


Academic Achievement Data in Reading 

Table 12, presents reading achievement for grades K to 2 for BMEP and non-BMEP students. The results are interpretations 
of Istation’s sophisticated, web-delivered computer-adaptive testing systems that are continuously monitored by frequent 
assessment and reporting of students’ abilities in reading throughout the year. Istation’s Indicators of Progress (ISIP) 
assessment system functions as both a universal screener and progress monitor tool for literacy. It serves by evaluating 
student progress, assisting teachers and staff with immediate feedback and analysis, providing teacher-directed 
reinforcing and lessons for students. The 2016-2017 SY was the first year the Istation assessment was administered to 
students. 
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Istation Level Tiers 


The tiers used for proficiency in Istation changed from 3 levels to 5 
levels. In past years, Level 3 was proficient, and with the change for 
2019, only Levels 4 and 5 are considered proficient. In past years 
the top 60 percent were considered proficient, but this year only 
the top 40 percent are considered proficient. Therefore, there is a 
dramatic change in K-2 proficiencies for 2018-2019. 


2017-2018 Proficient at 


Level 3 and above 


2018-2019 Proficient at Level 4 


2018-2019 Proficient at Level 5 


# of Students 
Tested 


SY 17-18 Tse ie 


Students in grades 3 to 11 took the PARCC assessment in reading in SY 2017-2018 and the Transition Assessment in Math 
and Language Arts (TAMELA) in reading in SY 2018-2019 that are used as an accountability measure for New Mexico 
districts and charter schools. The assessments are aligned to the New Mexico Common Core Standards, and New Mexico 
educators are engaged in the design and development of the tests. Table 13 provides the results from the reading 
assessments for grades 3 to 8 from the previous two years. 


Students : : = 
Tested a BMEP BMEP 1- 


151,169 


150,695 
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Table 14 provides the results from the reading assessments for grades 9 to 11 from the previous two years. 


Table 14. Average Statewide Proficiency of BMEP and non-BMEP on Reading 
Percentage of BMEP Students Scores in Grades 9-11 


SY 2017-2018 to SY 2018-2019 


Grade 11 


Non-BMEP BME NEP Non-BMEP BMEP 


vi | = > 
| | | 


Academic Achievement Data in Math 

Students in grades 3 to 11 took the PARCC assessment for math in SY 2017-2018 and the Transition Assessment in Math 
and English Language Arts (TAMELA) in 2018-2019 and are evaluated with the NM Common Core State Standards. Table 
15 provides PARCC math results from SY 2017-2018 and TAMELA results for SY 2018-2019 in math proficiency for students 
in grade 3 to 8 for both BMEP and non-BMEP students. 


3 


Table 15. Average Statewide Proficiency of BMEP and non-BMEP on Math 


Percentage of BMEP Students Scores in Grades 3-8 
SY 2017-2018 to SY 2018-2019 


Year # of Grade 3 Grade 4 Grade 5 Grade 6 Grade 7 Grade 8 


Students 


‘acted Non- BMEP Non- BMEP Non- BMEP Non- BMEP Non- BMEP Non- BMEP 


BMEP BMEP BMEP BMEP BMEP BMEP 
SY 151,268 33.9 25.6 21.3 19.1 29.1. 22.1 22.4 13.1 22.5 10:3 22.8 11.4 
17-18 
SY 150,802 35.9 24.7 31.0 19.5 27.9 17.6 223 14.2 23.0 13-3 23.6 13.5 
18-19 


Table 16 provides PARCC math results for SY 2017-2018 and TAMELA results for 2018-2019 in math proficiency for 
students in grade 9 to 11 for both BMEP and non-BMEP students. 


Table 16. Average Statewide Proficiency of BMEP and non-BMEP on Math 
Percentage of BMEP Students Scores in Grades 9-11 


SY 2017-2018 to SY 2018-2019 


Year # of Grade 9 Grade 10 Grade 11 
Students 
Non-BMEP BMEP Non-BMEP BMEP Non-BMEP BMEP 
Tested 

SY 65,242 20.4 10.4 16.2 8.4 10.1 5 
17-18 

SY 64,995 22.0 10.3 17.6 8.3 13.3 6.0 
18-19 
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Academic Achievement Data in Science 


New Mexico determines student proficiency in science through the Standards-Based Assessment (SBA). The SBA has been 
in place since 2005 and assesses students in grades 4, 7, and 11. This test measures how well students are learning the 
New Mexico Content Standards, Benchmarks, and Performance Standards. The data illustrated in Table 17 below 
represents the 2017-2018 and 2018-2019 SY results on the SBA assessment. 


Table 17. Average Statewide Proficiency of BMEP and non-BMEP on Science 
Percentage of BMEP Students Scores in Grades 4, 7 &11 


SY 2017-2018 to SY 2018-2019 
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SCHOOL ACCOUNTABILITY 


In 2019 New Mexico (NM) Vistas was created to help New Mexico schools provide a great education for New Mexico’s 
students and to help families and others in our communities identify schools that are doing well in relation to their family 
and the community’s values. NM Vistas replaces the A-F school grading system and allows families to review school data, 
insights, and offerings to make informed school choice decisions. NM Vistas also helps to identify schools that may need 
extra support. To achieve these goals, NM Vistas provides information on a variety of measures of school quality and 
success. In addition to these measures, NM Vistas allows schools and districts to describe some of the most important 
facts about their goals and their approach to achieving them. Together, this information tells a vivid story of how well New 
Mexico’s schools are doing to prepare students for their futures. For more information on NM Vistas, please see 


https://newmexicoschools.com/ . 
BMEP EXPENDITURES BY DISTRICTS AND CHARTER SCHOOLS 


The Bilingual Multicultural Education regulation, 6.32.2 NMAC (based on the Bilingual Multicultural Education Act, 22-23- 
1 NMSA 1978, as amended) requires districts to report the use of BMEP funds by September 30" of each year. Two aspects 
of program expenditures are reviewed: total operational and BMEP expenditures by district and total BMEP expenditures 
by function. All the reported expenditures for BMEPs cited use of BMEP funding for salaries with one exception; six districts 
reported both the 1000 and 2100 functions. For additional information by district on the expenditures and functions 
reported please, see Appendix F. 


In addition to submitting expenditures from its general ledger, the LCD also requires districts to provide narrative 
responses to a set of budget-focused questions. The questions are asked with the purpose of better understanding how 
districts expend funding generated by their BMEPs. The responses are illustrated in Figures 2-5. 


Table 19. 
Total Bilingual Multicultural Education Program Funds Allocated to Districts 
SCHOOL YEAR DISTRICTS CHARTER SCHOOLS ToTAL BMEP Funps 
RECEIVING BMEP RECEIVING BMEP FUNDING ALLOCATED TO DISTRICTS AND 
FUNDING CHARTERS 
SY 15-16 55 29 $36.9 million 
SY 16-17 53 2; $35.1 million 
SY 17-18 50 2A $34.1 million 
SY 18-19 48 a3 $35.1 million 
SY 19-20 49 Di $36.9 million 


SOURCE: PED School Budget and Finance Analysis Bureau. Note: *Includes state and locally authorized charter schools 


Based on the final funded amount generated by the bilingual cost differential in the funding formula for 2019-2020, 
districts and charter schools were allocated $36,869,521.33 through the state equalization guarantee (SEG) for their 
BMEPs. The allocated amount is based on student membership and is calculated based on New Mexico’s public school 
funding formula. Above, Table 19 shows the total amount allocated to districts during the last five academic school years. 
For the district-level list, see Appendix F, Total Operational BMEP Allocations by Districts and Charter Schools. 


Parent Advisory Committees 

An important question relates to supporting the parent advisory committees (PACs) required by statute (22-23-6 NMSA) 
and regulation (6.32.2.10 NMAC). BMEPs are required to establish PACs that are representative of the language and 
culture of the students to assist and advise in the development, implementation, and evaluation of the program. To better 
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understand how districts expended BMEP funding to support their PACs, the following question was posed and the 
responses are illustrated in Figure 2. 


What amount of your State Equalization Guarantee funds generated from your BMEP is expended to develop and support 
Parent Advisory Committee establishment and activities? 


Figure 2: BMEP Funding for Parent Advisory 
Committees (PACs) 


Total Responses: 67 


17 — No Funds Used for PAC 
1 1 20 — BMEP Funding Used for PAC 
26 — Other Funds Used for PAC 
1— No Response 
2 —No PAC Indicated 
1-—Not Sure 


@ No Funds Used for PAC m BMEP Funding Used for PAC Other Funds Used for PAC 


@ No Response @ No PAC Indicated @ Not Sure 


SOURCE: District and charter school annual progress reports submitted to the LCD. 


In order for parents to be treated as equal partners and participate actively in accordance with statue and regulation, 
districts must invest in supporting PACs to ensure meaningful collaboration. District self-reporting, as illustrated in Figure 
2, indicates that minimal BMEP funding is expended on PACs with 30 percent of responses indicating that BMEP funding 
is used to support PACs. However, 39 percent of responses indicated other funds are used to support PACs. It is important 
to note that in the count for No Funds Used for PAC, some responses indicated that due to the COVID 19 pandemic, PAC 
meetings were held virtually, thus no funding was expended in the 19-20 school year. It is not clear that parents can 
meaningfully advise or assist with the evaluation of the BMEPs in which their children are served without robust support 
of PACs. The LCD continues to work with districts, providing them guidance in establishing effective PACs that will increase 
family engagement in BMEPs and in their children’s education opportunities. 
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Professional Development 
Another important question relates on professional development (PD), as required in 22-23-5 NMSA and 6.32.2.13 NMAC. 
To better understand expenditures, the following question was asked and the responses are below in Figure 3. 


What amount of your State Equalization Guarantee funds generated from your BMEP is expended to develop and support 
professional development for teaching in English and the home or heritage (program) language? 


Figure 3: BMEP Funding for Professional 
Development (PD) 

Total Responses: 67 | | 
| 33 — BMEP Funding Used _ 
| 23 — Other Funding Used | 

5— No Funds Used 


3 — No Response 
3 — Not Clear 


m@ BMEP Funding Used m Other Funding Used mNo Funds Used mNo Response Not Clear 


SOURCE: District and charter school annual progress reports submitted to the LCD. 


State statue and regulation clearly state that districts are required to provide PD for its BMEP staff, including teachers, 
teachers assistants, principals, bilingual directors or coordinators, associate superintendents, superintendents, and 
financial officers. Given the importance of PD in supporting teacher capacity building and program implementation, 
district and charter school self-reporting indicates that only 49 percent use some of the BMEP funding to directly support 
with PD. Thus, the LCD will continue to provide increased technical assistance and guidance to assist districts and schools 
implementing BMEPs to better understand their obligations under state law. In addition, the LCD will increase its 
collaboration with a wider range of partners to support PD through various channels across the state. See Figure 3 for a 
visual analysis of responses to the PD question. 
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Program-funding Alignment 

A critical priority for districts implementing BMEPs is to ensure that there is close alignment between the program and 
the funding. That is, decisions about spending must be informed by program goals. State statue (22-23-1.1 NMSA) and 
regulation (6.32.2.9 NMAC) are clear about the purposes and goals of BMEPs—students participating in BMEPs must 
become both bilingual/bilterate and meet all academic content standards and benchmarks. To better understand how 
districts plan to create better alignment of resources to achieve desired outcomes; the following question was posed to 
districts: 


How do the expenditures proposed on the 2019-2020 submitted BMEP application align to the BME statutory and 
regulatory goals of BMEPs? 


Figure 4: How Do Expenditures Align with 
Program Goals? 


Total Responses: 67 


44 — Expenditures Align with 
Goals 
10 — Funding Used for Salaries or 
Stipends 

7 — Funding Used for 
Instructional Materials or Supplies 
or PD or Assessments 

3 — No Response 

3 — Response Unclear 


m Expenditures Align with Goals 

@ Funding Used for Salaries/Stipends 

@ Funding Used for Instructional Materials/Supplies/PD/Assessments 
@ No Response 


@ Response Unclear 


SOURCE: District annual progress reports submitted to the LCD. 


Over the years, districts have self-reported that BMEP funding is primarily used to pay for teacher base salaries and, in 
some cases, additional compensation. Figure 4 visually provides the range of response to the question on program- 
funding alignment. District self-reporting indicates that 66 percent of responses specifically address how their 
expenditures align with BMEP goals by citing resources that directly support the implementation of BMEPs. Another 15 
percent of responses specifically cite salaries and teacher compensation. It is reasonable to use funds generated by the 
bilingual education cost differential to cover the unique costs incurred by implementing a BMEP—such as stipends 
(bilingual and TESOL endorsements and NALC certification), instructional materials, and professional development in the 
home or heritage language of the BMEP. However, in the absence of BMEPs, districts would not receive the corresponding 
bilingual education cost differential and would still be required to provide students with teachers, and thus be required 
to cover such base salaries. Given the responses, the LCD will continue to work with districts implementing BMEPs by 
providing further guidance and technical assistance that supports achieving statutory and regulatory goals. 


25 
Bilingual Multicultural Education Annual Report SY 2019-2020 


Program Effectiveness 

While BMEP funding is non-categorical and considered discretionary operational monies, it is important to note that such 
funding is only provided on the basis of providing effective programs that comply with all applicable state statutes and 
regulations. The State of New Mexico has long prioritized bilingual multicultural education. By choosing to fund BMEPs, 
the state demonstrates that linguistic diversity is highly valued as both a public resource and personal asset. The state 
benefits from an educated workforce that is prepared to meet local community needs, such as bilingualism and cultural 
competency. Parents and families expect that BMEPs will deliver on their promise that students participating in BMEPs 
will become bilingual/biliterate while meeting all academic content area standards and benchmarks. To better understand 
how districts leverage their BMEP funding to ensure program effectiveness, the following question was posed: 


What amount of your State Equalization Guarantee funds generated from your BMEP is expended to develop and support 
program effectiveness, on which program renewal depends? 


Figure 5: Amount of BMEP Funding Used to 
Develop or Support BMEP Effectiveness 
Total Responses: 67 


28 — Used for Developing 
Effectiveness 
30 — Used for Salaries, 
Materials, or PD, etc. 
6 — No Funds for 
Developing Effectiveness 
3— No Response 


@ Used for Developing Effectiveness @ Used for Salaries, Materials, or PD, etc. 


@ No Funds for Developing Effectiveness m No Response 


SOURCE: District annual progress reports submitted to the LCD. 


Again, BMEP funding is contingent upon BMEP effectiveness in meeting the two statutory goals and complying with all 
BMEP statutory and regulatory requirements. Given that BMEP funding is generated by the students participating in (and 
eligible teachers supporting) BMEPs, it is imperative that such funding be used to ensure program effectiveness and 
implementation. BMEPs that do not meet program goals or are not compliant with all applicable state statutes and 
regulations may not be eligible for renewal. See Figure 5 for a visual analysis of responses to the question on funds 
supporting BMEPs. 


RECOMMENDATIONS 


The LCD conducts desktop monitoring and technical assistance and focused monitoring (TAFM) visits for BMEPs. The LCD 
also actively engages district leadership and educators to inform the LCD’s accountability and support for BMEPs. In 
addition to those implementing BMEPs, the LCD engages advocates and stakeholders in the state as well as the Bilingual 
Multicultural Education Advisory Council (BMEAC) and educator Taskforces to consider how to move forward in improving 
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the quality of instruction and outcomes for students participating in state-funded BMEPs. The following recommendations 
are a result of all of the aforementioned work and efforts. 


Recommendations for moving districts forward and strengthening BMEPs 


Indicator Action 


Fiscal Continue to work with districts, PED School Budget Bureau, and PED Data Quality Bureau (STARS team) 
Monitoring to ensure that reporting for BMEPs is streamlined. This lessens the burden on reporting so that districts 
can concentrate on BMEP implementation. Further, it ensures that the funding generated is based on 
accurate information on eligible BMEPs reported by districts. 

Provide training to district school boards, superintendents and chief financial officers on BMEP statutory 
and regulatory requirements to inform fiscal support for BMEPs. 

Proposal from PED to provide additional funding for BMEPs and move from above the line to middle of 
the line in response to requests from district BMEP directors and educators. 

Continue conducting regular visits to evaluate how districts monitor and support their BMEPs. Focus on 
program outcomes toward the two goals of BMEPs, compliance with statute and regulation, and 
program support and resource allocation. 

Conduct announced and/or unannounced visits to districts and schools to monitor program 
implementation (instructional time, courses, and daily instruction) as reported for STARS data validation 
periods and in alignment with the approved BMEP application. 

Conduct monitoring visits targeting academic rigor in instruction that is aligned to Spanish language 
arts, Spanish language development and English language development standards or tribal 
requirements for students in BMEPs. 

Streamline the process of monitoring districts that is aligned to other efforts under ESSA such as the 
NM DASH, STARS, and the Operating Budget Management System (OBMS). 

Professional As recommended by the BMEAC, continue to offer relevant technical assistance and guidance to district 
Development BME directors and other district staff via professional learning sessions that promote effective 
(PD) leadership, instruction, and greater consistency and depth of programs. 

Continue to collaborate with partner organizations, and encourage districts to do so as well, to provide 
ongoing technical assistance and PD training opportunities for district staff as required in statute and 
regulation. 


Monitoring 
Programs for 
Accountability 


Student Support districts with analyzing, monitoring, and disseminating meaningful demographic and academic 
Academic performance data to educators in BMEPs to ensure all students’ academic and linguistic needs are 
Language addressed through effective instruction and program implementation. 


Development 
and 


Request funding for and conduct a Request for Proposal (RFP) for a Spanish language arts assessment 
aligned to the common core, as an accommodation for eligible ELs in the state as allowable under Title 


Performance | and NM administrative code. 
Work with the Higher Education Department to ensure graduates that were awarded the State Seal of 
Bilingualism - Biliteracy receive language credit for college. 
Teacher Encourage the recruitment and support of effective teachers working within the BMEPs and promote 
Effectiveness supplemental language programming as a means for teachers to improve home/heritage language 


competency for effective classroom instruction in the home/heritage language. 

Continue to partner with the Educator Growth and Development Bureau on reflective instructional 
practices and tools—such as the Elevate NM Classroom Rubric—to support rigorous, culturally and 
linguistically responsive teaching and learning in BMEPs. 

As recommended by the BMEAC, work on creating a BMEP teacher pipeline in tribal and world 
languages that can include alternative certification programs, scholarships and students that have 
received the State Seal of Bilingualism - Biliteracy. 


The above list is not exhaustive, and the LCD will ensure that its work is aligned with current and future PED initiatives. It 
is imperative that the academic, cultural, and linguistic needs of all students are addressed in a culturally and linguistic 
responsive manner through rigorous and effective student-centered programming and teaching, integrated instructional 
planning, and strong program management at all levels. 
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APPENDICES 


Appendix A—Woodcock Mufioz Spanish Language Proficiency Data by District, 2018—2019 


New Mexico Public Education Department 
Language and Culture Division 


Spanish Language Proficiency Data in Percentages 2018-2019 
Woodcock-Mufioz Proficiencies 
% Negligible % Very | % Limited % Fluent % Advanced | Total Students 
Limited and very | Tested 
Advanced 


N 
Ww 


District 
Deming Public Schools 
Dexter Consolidated 25 
Schools | 


Eunice Public Schools kG) S| 


Schools 
ee 
Schools 


Gadsden Independent Al 
School District 
Hagerman Municipal 
Schools 

Hatch Valley Public 
Schools | 


Mora Independent 18 a 
Pecos Independent 
School District 


Pojoaque Valley School Be 
District 


School District 
Socorro Consolidated | 1: 
Schools 


Charter Schools | | 
FanansiCharter [| —SsC—=“~*~sSSC“‘“‘CSYLOO#~*~‘éCSSO~*~*gS;SC‘“‘isrSSCSC‘* 
[Taos international | 2 [ao —«dt 23 ro [0S 
[Taos Municipal Charter [23 —~=~d 5 SSCidSSCC*“‘“(RSS*C*~“‘“zI™™~™~‘d;S SSCS 
Tierra Adentro | 68 r IE 196 


SOURCE: 2018-2019 Spanish language proficiency data as reported by districts 
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NOTE: Where the number of students in individual cells was too small to report, cells were merged to further comply with 
FERPA. 
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Appendix B—LAS Links and IPT Spanish Language Proficiency Data by Proficiency Level by District, 


2018-2019 


Language and Culture Division 


Spanish Language Proficiency Data in Percentages 2018-2019 


% % Early % % % Above | Total Students 
Beginning Intermediate Intermediate Proficient Proficient Tested 

Artesia Public Schools 33 aly/ il7/ ay 16 165 
Belen Consolidated Sy) 11 il? 24 16 230 
Schools 
Carlsbad Municipal i 9 i 46 Sil 315 
Schools 
Clovis Municipal Schools 22 34 25 16 3 110 
District 
Cobre Consolidated 5p 23 14 7 4 195 
School District 
Cuba Independent 94 6 0 32 
Schools 
Las Cruces Public 30 20 19 14 17 4,459 
Schools 
Los Lunas Schools 46 20 il} aly 4 364 
Mesa Vista Consolidated Hil 0 29 0 48 
Schools 
Portales Municipal Si7/ 20 18 20 5 ALT/T/ 
Schools 
Rio Rancho Public 80 4 6 5 5 979 
Schools 
Roswell Independent By 9 10 AG) 5 226 
School District 
Ruidoso Municipal iil 26 33 25 5 305 
Schools 
Santa Fe Public Schools 5 16 318) 36 10 1,739 
Santa Rosa Consolidated 90 5 5 339 
Schools 
Wagon Mound Public 63 29 8 35 
Schools 
Subtotal 34 16 19 18 13 9,820 
Cien Aguas International 13 25) qs 49 283 
Corrales International 66 23) 11 0 64 
La Academia Dolores By 43 37 
La Tierra Montessori 100 il 
Robert F. Kennedy 39 25 36 44 
South Valley Academy 30 ip 27 19 i 245 

Subtotal 19 AS) 24 16 26 686 

Total 34 16 19 18 13 10,506 


SOURCE: 2018-2019 Spanish language proficiency data as reported by districts 


NOTE: Where the number of students in individual cells was too small to report, cells were merged to further comply with 


FERPA. 


Bilingual Multicultural Education Annual Report SY 2019-2020 


29 


Appendix C—Avant Spanish Language Proficiency Data by Proficiency Level District, 2018-2019 


New Mexico Public Education Department 

Language and Culture Division 

Spanish Language Proficiency Data in Percentages 2018-2019 
Avant STAMP Proficiencies—In Percentages 


% Novice Low | % Novice Mid % Novice High | % Intermediate | % Total Students 
Low Intermediate Tested 
Bernalillo Public 24 
Schools 


Mid/High 
Central 62 


Consolidated School 
Districts 

Chama Valley 
Independent School 
Districts 


Clovis Municipal 4 
School District 

School District 
Gallup-McKinley 

County Schools 

Schools 


N 
a 


TL 

= 

N 

i = 
ea) 
(2) 


N Ww 
PR a 


10 
Loving Municipal 10 
Schools 
Lovington Municipal | 2 
School District 
Questa Independent 4 
School District 

0 
19 


9 

il 
0 
0 

8 


Ww 
pay 


5) 
3 


N 
N 
Ww 
oO 


Taos Schools 

Municipal Schools 

Truth or oul 23 83 
Consequences 

Municipal 

Schools 


3,408 


Ww 
N 
N 


N 
Cc 


Charter Schools 
Anansi Charter | 20 
School 
Christine Duncan | 27 
Heritage Academy 


Corrales 49 

International School 
rsase | 62 
4,165 


SOURCE: 2018-2019 Spanish language proficiency data as reported by districts 
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NOTE: Where the number of students in individual cells was too small to report, cells were merged to further comply with 
FERPA. 
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Appendix D—Native Language Proficiency Data by District, 2018-2019 


Language and Culture Division 


% Non-Proficient % Limited % Fluent Total Students 
Proficient | Tested 


Pojoaque Valley School District | 


SOURCE: 2018-2019 Native language proficiency data as reported by districts 


NOTE: Where the number of students in individual cells was too small to report, * was reported to comply with FERPA. 
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A ont E—Bilingual Multicultural Education Programs by District, School, Grade, Language and 
1 
Model 


District/State Charter Grade Language 1D) | 
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Ernie Pyle Middle School 6th-8th Spanish 1 1 


feemeetemmnsied sesh 
eomesdmcte 8 sosn 
Governor Bent Elementary School Zuni es 
eemtemeen SH mh 
eromidestet nth sh 
emcadetinensiod ne mh 
Yetmsdon tah son 
Jefferson Middle School Spanish a 

Kit Carson Elementary School 

La Luz Elementary School 

La Mesa Elementary School 

Lavaland Elementary School 

Longfellow Elementary School 

Los Padillas Elementary School 

Los Ranchos Elementary School 

Lowell Elementary School 


Manzano High School 9th-12th | Spanish 


Mark Armijo Academy 912th — Spanish 


Mary Ann Binford Elementary School 

McKinley Middle Navajo ie 
inverse stet  ih 
eiecemeeystot hom 


Native American Community Academy 6th-12th | Zuni, Tiwa, Navajo, il 
Keres 
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New Mexico International School K-5* Spanish 1 


Pettsntemmensied th ah 
gem thas 
ramiatestod ana oh 
emcees sh 
ecient ath oh 
etme sth mn 
Rudolofo Anaya Elementary School Spanish at fy | 
Smamitntery at as 
Seitonmntenen sted SH Soh 
Tweet a sh 
pelt 


Tres Volcanes Community School K-5th Navajo 


Artesia High School 10th- Spanish 
12th 


! 


Truman Middle School 

Valle Vista Elementary School 
Valley High School 

Van Buren Middle School 
Washington Middle School 
West Mesa High School 
Wherry Elementary School 
Wilson Middle School 


Zia Elementary School 


Artesia Park Junior High School 
Artesia Intermediate School 

Central Elementary School 

Grand Heights Early Childhood Center 


Hermosa Elementary School 
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Roselawn Elementary School 1st-5th Spanish 1 


1 


ert at sh 
miso sh 
eters tt sh 
Decrement Hoh 
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La Merced Elementary School 
La Promesa Elementary School a 

= 


Rio Grande Elementary School Spanish 


1 
1 
Bernalillo 


Algodones Elementary School K-4th Spanish, Keres 


Bernalillo Elementary School 


Bernalillo High School 9th-12th | Spanish, Keres 
Bernalillo Middle School 6th-8th Spanish, Keres 


Cochiti Elementary School 1st-5th Keres 


Cochiti Middle School 6th-8th Keres 


P| 
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Mesa Alta Junior High School 7th-8th Spanish 1 1 


Naaba Ani Elementary School 4th-6th Spanish, Navajo fie 


Carlsbad High School 9th-12th | Spanish 
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tims th sh 
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Joe Stanley Smith Elementary School Spanish i 
erento sh sh 
a 

= 

eG 
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1 
1 


1 


Sunset Elementary School 
Career Prep High School ‘Sthtath Navajo | 
Eva B. Stokely Elementary School 
Judy Nelson Elementary School 
Kirtland Central High School 


Kirtland Elementary School Spanish/Navajo si 
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Naschitti Elementary School sth Navajo 
Newcomb Elementary School 1 
ewe an te 
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Shiprock High School 9th-12th | Navajo 1 
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Deming High School 9th-12th | Spanish 


ee ee 
sete task 
vowtinmentiesi hah Goh 
storeys sah 


Dexter Middle School 6th-8th Spanish == 


nace om 
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Abiquiu Elementary School Spanish 
Alcalde Elementary School Spanish 


Carlos Vigil Middle School 7th-8th Spanish, Tewa 


Espafiola Valley High School 9th-12th | Spanish, Tewa 


Eutimio Tim Salazar III Elementary School 


Hernandez Elementary School Spanish 
James Rodriguez Elementary School 1st-6th Spanish 
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Farmington 2 120 
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Northeast Elementary School 
Piedra Vista High School 
Tibbetts Middle School 
Floyd Elementary School 
Floyd Middle School 
Floyd High School 
Anthony Elementary School 


Berino Elementary School K-6th Spanish 


Chaparral Elementary School 
Chaparral High School Spanish 

Chaparral Middle School 1 
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Gadsden Middle School 7th-8th Spanish 1 


Meunmeemman et th ah 
lonetne tems ah smh 
Iomietemen sind th as 
hima tha 
Ce 
Seeerwensemeensiet a smh 
eter ath oh 
Setrtmetiestod nh smh 
Sunland Park Elementary School Spanish Re 

Vado Elementary School 
pes ee 
Catherine A. Miller Elementary School 

Chee Dodge Elementary School 

Chief Manuelito Middle School 
Crownpoint High School 
Crownpoint Middle School 

Del Norte Elementary Navajo 


Gallup Central Alternative Navajo 


Gallup High School 9th-12th Navajo 


Gallup Middle School Tehsth Navajo 
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Navajo Elementary School K-5th Navajo 1 
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Tohatchi Elementary School 

peed 


Tohatchi High School 9th-12th Navajo 
Tohatchi Middle School 6th-8th Navajo 


9th-12th Navajo 


6th-8th Spanish 


Hatch Valley Elementary School 

Hatch Valley High School Spanish Pt} | 

Hatch Valley Middle School Tehsth Spanish 

Rio Grande Elementary School SrdSth Spanish 
CCC) 
etm temere sh 
Ce 
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Coronado Elementary School K-5th Spanish 1 


eet mm 
mated wna 
tists wh 
tnrmtmmi mmm 


Hobbs High School 10th- Spanish 1 
12th 


emmniesit tah seh 
tmntenmsiod Rah 
CC 
memos ah 
rors a aah 
ee 
eterna RH sah 
CCRC 
Skene Hm 
Co 


Las Cruces 


9th-12th | Spanish 


Cesar Chavez Elementary School Spanish 


Columbia Elementary School 
Conlee Elementary School 
Dofia Ana Elementary School 
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East Picacho Elementary School K-5th Spanish 1 


a 
emonthesemetne a sok 
a 
vans Hn 
Yercwmnnsiet th ss 
Smet ath sok 
a 
os me mom 


Mesa Middle School 6th-8th ‘ll 


ay 


Mesilla Elementary Spanish 


Mesilla Park Elementary School Spanish 


Monte Vista Elementary School 
Onate High School 
Picacho Middle School 
Sierra Middle School 


Sonoma Elementary School Spanish 


ay 


les 
a 
Sunrise Elementary School 1 el 
Tombaugh Elementary School 1 zz 
University Hills Elementary School Spanish 1 
Valley View Elementary School “Sth Spanish 
Vista Middle School 
pemitsdes ath sy 
CS CCC 
fever mh 
entered smh 
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Memorial Middle School/7 & 8 Grade Academy 6th-8th Spanish 1 


a 
ro om 
i 
Ce 
eee 
oe 
eee 
a 
os 
of 
os 
os 


1 


7 


ee 
Llano Elementary School K Spanish 
omen kney Sh 


Lovington High School 10th- Spanish 
12th 


etait AN sh 
Senco sn 
Twente a ih 
Yetotemman sts! ah smh 
meen 
Iegnweenmon ht Ran 
mecha tne 
Magdalena Middle School 6thsth Navajo 
— er os 
-_ 
= 


1 
1 
1 
1 


Mesa Vista High School 9th-12th 
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Mesa Vista Middle School 7th-8th Spanish 1 


retains A 
Cn CCE 
siemens am 
Semctensrinmssod aah sah 
a 
CSIC 
Cc 
Cc en 
COCCI 
imeem a am 
Maman th on 
rimmed Ta tT 
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mmcmamtnesie aH Som 
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Ce 
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Poms th ah 
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Alta Vista Elementary School K-3rd Spanish 1 


seventies ah mh 
wenn an mh 
ee 
catsebeeigteemy th mh 
wee 
uenpimamstod ath mh 
Ee 
eseotttemnan st th mh 


Rio Rancho High School 9th-12th Spanish 
V. Sue Cleveland High School a 


on 
re 


7 


Mountain View Middle School 6th-8th Spanish 


Nancy Lopez Elementary School 

Pecos Elementary School 
wnstet a sh 
seenitentet nth mh 
Sunset Elementary School Kean Spanish 
CECA 
Ruidoso High School Spanish Le 
Netemate tod aH mh 
Serer th iy 
ities heh 
a (ae a ae 
erg a EG 
ee en ee 
ESS a Sa eee oe 
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Edward Ortiz Middle School 6th-8th Spanish 1 


1 
eomnoethnterceminy, HH sah 
eet th as 
eens ma sah 
eesti 
eerie ne sh 
Samaritan mh 
Seemed nh 
CC 
CS 
Rita M. Marquez Elementary School Sth Spanish 


Santa Rosa High School 9th-12th Spanish | 


et 
Arroyo Del Norte Elementary School it 
Enos Garcia Elementary School KSth Spanish 1 Fil 
Ranchos de Taos Elementary School KSth Spanish a 
wnat ath as 
Twomeisded th ssn 
etter th ah 
fercomemen 
serene tah 
sno mbsdod ath sh 
Troms oh ash 
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6th-8th Spanish 
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Wagon Mound 0 


0 
E 
ve ee 
mcancemmnstns SH smh 
‘eetningenman st ah 
a 
settee set ts Sah 
Vtgeemmstod hh 
cites ath sh 
wontmvmmnsond mh sein 
West Las Vegas Middle School 6thsth Spanish 1 
2 aS 


1 


Shiwi Ts'ana Elementary School Zuni 


a 


Zuni High School oth-12th 
Zuni Middle School 6th-8th 


La Promesa Early Learning Center (Albuquerque Bilingual K-8th Spanish 1 
Academy) 


La Tierra Montessori School of the Arts and Sciences 3rd Spanish 
Monte Del Sol Charter School 7th-12th Spanish a 
Raices del Saber Xinachtli Community School 


School of Dreams Academy Spanish 


Taos International Charter School 
The Albuquerque Sign Language Academy K-12th 
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Tierra Adentro: The New Mexico School of Academics, Art and | 6th-12th Spanish 1 1 
Artesania 


Tierra Encantada Charter School K-6th Spanish 1 1 
Turquoise Trail Charter School 9th-12th | Spanish 1 
TOTAL BMEPs by Model 122 | 35 | 232 | 51 | 90 


SOURCE: PED’s LCD 


Note: PreK does not generate bilingual multicultural education units in the public school funding formula. 


[1] 


for Heritage Language; E for Enrichment; and T is for Transitional. 


The BMEP models are listed as abbreviations in this chart: DL is for Dual Language Immersion; M for Maintenance; H 
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Appendix F—Total Operational BME Expenditures by District and Charter School 


District or State Charter School Funds Expenditures Difference Functions 
PN | foYer=} x=10 | X=) fe) a kao] X=} oLelaaye| 
Albuquerque Public Schools $9,519,427.31 5,576,405.89 $3,943,021.42 1000 
Albuquerque Public School District Charters: 
Christine Duncan Heritage Academy $447,570.76 $516,297.06 (S68,726.30) 1000 
Cien Aguas International School $488,991.19 S552 00S 5 (S63,023.96) 1000 
Corrales International School $200,198.75 $181,087.39 $19,111.36 1000 
Mark Armijo Academy (Nuestros Valores) $16,107.95 $16,000.00 $107.95 1000 
Native American Community Academy $72,301.66 STA 722 58) $579.07 1000 
New Mexico International School $308,927.37 $234,253.00 $74,674.37 1000 
Robert F. Kennedy Charter School $47,932.64 S57) S7AL 2S ($9,638.61) 1000 
South Valley Academy $247,947.30 $202,075.44 $45,871.86 1000 
Albuquerque Bilingual Academy (La Promesa) $383,714.26 $582,371.27 ($198,657.01) 1000 
Albuquerque Sign Language Academy $111,029.76 $30,615.00 $80,414.76 1000 
$749,773.13 1000 
Artesia Public Schools $258,486.49 ($498,471.58) 
7,184.94 2100 
Belen Consolidated Schools $157,627.75 $410,243.38 ($252,615.63) 1000 
Bernalillo Public Schools $788,529.93 $1,391,942.34 ($603,412.41) 1000 
Bloomfield School District $143,636.85 $545,162.19 ($401,525.34) 1000 
Carlsbad Municipal Schools $309,893.85 $904,254.74 ($594,360.89) 1000 
Central Consolidated School District (CCSD) $949,402.28 $821,335.37 $128,066.91 1000 
CCSD District Charter: Dream Dine $11,689.77 $11,700.00 ($10.23) 1000 
Chama Valley Independent School District $125,411.86 $86,513.29 $38,898.57 1000 
Clovis Municipal School District $480,730.11 $1,288,122.74 ($807,392.63) 1000 
Cobre Consolidated School District $678,650.73 $685,075.62 ($6,424.89) 1000 
Cuba Independent School District $170,283.99 $150,737.90 $19,546.09 1000 
Deming Public School District $1,575,702.19 $2,293,117.99 ($717,415.80) 1000 
Dexter Consolidated Schools $155,901.90 $77,022.93 $78,878.97 1000 
Dulce Independent Schools $129,438.84 $106,943.16 $22,495.68 1000 
Espanola Public Schools $773,365.45 $1,187,829.77 ($414,464.32) 1000 
Eunice Public Schools $38,409.14 Saswisowl ($27,376.57) 1000 
$1,877,923.19 1000 
Farmington Municipal Schools $817,087.02 $50,031.01 ($1,110,867.18) 2100 
Floyd Municipal Schools $24,921.29 $58,820.00 ($33,898.71) 1000 
$10,742,322.43 1000 
Gadsden Independent School District $3,314,025.59 $24,472.20 (S7,452,769.04) 2100 
Gallup-McKinley County Schools $773,549.54 $673,510.71 $100,038.83 1000 
Hagerman Municipal Schools $69,816.44 $128,605.17 ($58,788.73) 1000 
Hatch Valley Public Schools $288,999.54 $775,001.00 ($486,001.46) 1000 
Hobbs Municipal Schools $480,546.02 $1,456,772.62 ($976,226.60) 1000 
J Paul Taylor Academy S33 182937 - - 
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Jemez Mountain Public Schools $44,112.76 $64,226.05 ($20,113.29) 1000 
Jemez Valley Public Schools District Charter: San $56,745.99 $62,063.97 ($5,317.98) 1000 
Diego Riverside Charter School 
La Academia Dolores Huerta $138,068.10 $81,571.32 $56,496.78 1000 
Las Cruces Public Schools $2,925,501.96 $2,925,501.96 SO 1000 
Las Vegas City Schools $520,838.90 $516,667.45 $4,171.45 1000 
La Tierra Montessori School of the Arts $24,161.92 - - 
Los Lunas Schools $291,277.67 $288,944.80 $2,332.87 1000 
Loving Municipal Schools $100,099.37 $118,849.20 ($18,749.83) 1000 
Lovington Municipal School District $419,750.04 $1,188,457.36 ($768,707.32) 1000 
Magdalena Municipal Schools $12,080.96 - = 
Mesa Vista Consolidated Schools $78,238.59 $61,000.00 $17,238.59 1000 
Monte Del Sol Charter School $49,290.31 $352,984.45 ($303,694.14) 1000 
Mora Independent School District $113,330.90 $213,929.43 ($100,598.53) 1000 
Pecos Independent School District $197,897.61 $216,828.36 ($18,930.75) 1000 
Penasco Independent Schools $105,461.02 $123,278.00 (S17,816.98) 1000 
Pojoaque Valley School District $433,556.85 $490,625.33 (S57,068.48) 1000 
Portales Municipal Schools $379,296.08 $1,395,582.56 ($1,016,286.48) 1000 
Questa Independent School District $116,391.41 $192,093.39 ($75,701.98) 1000 
Raices del Saber Xinachtli Community School $20,710.22 $21,785.00 ($1,074.78) 1000 

$157,098.33 1000 
Rio Rancho Public Schools $566,079.21 $370,717.25 

$38,263.63 2100 
Roswell Independent School District $154,176.05 $1,103,128.86 ($948,952.81) 1000 
Ruidoso Municipal Schools $173.160.41 $709,492.68 ($536,332.27) 1000 
Sandoval Academy of Bilingual Education $136,917.35 $433,086.00 ($296,168.65) 1000 
Santa Fe Public Schools $2,702,867.15 S7,764,837.56 (S5,061,970.41) 1000 

$366,715.75 1000 
Santa Rosa Consolidated Schools $180,432.00 $32,711.80 ($218,995.55) 2100 
School of Dreams Academy $106,243.40 - - 
Socorro District Charter - Cottonwood Valley $46,022.70 $64,314.00 ($18,291.30) 1000 
South Valley Preparatory School $7,662.78 $9,244.74 ($1,581.96) 1000 
Taos International School $154,176.05 $183,411.19 ($29,235.14) 1000 
Taos Municipal School District $427,251.74 $371,505.99 $55,745.75 1000 
Taos District Charter: Anansi Charter School $73,820.41 $100,539.45 ($26,719.04) 1000 
Taos District Charter: Taos Municipal Charter $82,058.47 $90,891.44 ($8,832.97) 1000 
Tierra Adentro of New Mexico $104,517.55 $229,429.85 ($124,912.30) 1000 
Tierra Encantada Charter School $142,670.37 $486,448.17 ($343,777.80) 1000 
Truth or Consequences Municipal Schools $84,957.90 $84,277.00 $680.90 1000 
Turquoise Trail Community Charter $71,335.19 $77,586.55 ($6,251.36) 1000 
Wagon Mound Public Schools $16,499.14 - - 1000 
West Las Vegas School District $755,738.76 $2,509,847.6 ($1,754,108.84) 1000 
Zuni Public Schools $470,789.21 $855,998.00 ($385,208.79) 2100 


Source: 2019-2020 Expenditure Report data from the general ledger, as reported by districts. 


NOTE: Not all districts or charter schools submitted data. The final funded bilingual amount is based on the bilingual 
education cost differential in the funding formula generated by each district. The bilingual education units are largely 
determined by the full-time equivalent (FTE) factor, which is driven by the reported student membership across program 
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intensity (number of hours). The student membership counts reported into STARS at the 80th and 120th day from the 
previous year are averaged. The average of the FTE is multiplied by the bilingual education program factor (which is 0.5) 
and the unit value, which may change annually. 
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300 Don Gaspar 


Santa Fe, NM 87501 
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